
Closing the College K
now

ledge G
ap

Closing 
the 

college 
know

ledge 
gap 

requires 
engaging 

students 
in 

“authentic” 
postsecondary 

discussions 
as 

soon as preschool children affirm
 their first dream

s and 
aspirations, 

“I 
w

ant 
to 

be...” 
R

egardless 
of 

racial 
or 

socioeconom
ic backgrounds, authentic conversations begin 

the process of explaining schooling w
ithin a long-term

 
context—

“This is w
hy w

e learn to read, understand m
ath, 

and explore science.” Introducing students to m
eaningful, 

relevant, and enabling texts becom
es an unforced and 

natural 
extension 

of 
current 

learning 
w

ithin 
a 

college 
and career readiness context. Such efforts w

ould result 
in few

er children being m
arginalized due to institutional 

neglect and the oftentim
es conscious w

ithholding of the 
inform

ation 
required 

to 
conceptualize 

com
prehensive 

college and career plans.

College Planning Cohorts
TM

  (CPCs)
College Planning Cohorts

TM, also structured as less rigorous 
B

ook Club Cohorts
TM (B

CCs), is a successful m
odel developed 

through the 7-year faith-based partnership betw
een the 

Foundation for Ensuring Access and Equity and the Turner 
Chapel AM

E Church Education M
inistry. G

roup Leaders 
and Sm

all G
roup Coaches guide students and fam

ilies 
through 

the 
process 

of 
conceptualizing 

com
prehensive 

postsecondary 
plans. 

Large 
group 

presentations, 
sm

all 
group discussions, and self-guided instructional activities, 
increase students’ academ

ic behaviors, focus on service 
and leadership, and expand postsecondary pathw

ays to 
technical schools, com

m
unity colleges, 4-year institutions, 

m
ilitary enlistm

ent, or directly into the w
orkplace.

A R
esearch-responsive M

odel
O

ur m
odel is not in com

petition w
ith or in place of  research-

based program
s focused on increasing college readiness, 

or such program
s as AVID

, G
EAR

 U
P, or TR

IO
. College 

Planning Cohorts
TM represents a constantly evolving set 

of research-responsive strategies—
responsive to research 

pertaining to student subgroups w
ho are disproportionately 

under represented in AP, IB
, and honors-level classes, w

ho 
experience disproportionately low

 high school graduation 
and college m

atriculation rates, w
ho ‘underm

atch’ in the 
colleges they apply to, and w

ho, as a result of m
aking the 

w
rong college choice, are less likely to attain their degree 

and m
ore likely to incur thousands of dollars in student 

loan debt.

Scope of Engagem
ent

The 
often 

quoted 
African 

proverb, 
“It 

takes 
a 

village 
to raise a child” is actualized through College Planning 
Cohorts

TM, 
w

hich 
cultivate 

conversational 
com

m
unities 

w
here teachers, coaches, tutors, m

entors, and counselors 
becom

e participants of authentic conversations regarding 
such 

areas 
as 

students’ 
gifts 

and 
talents, 

challenges 
and obstacles, attitudes and behaviors tow

ard learning, 
tardiness, absenteeism

, disciplinary infractions, leadership, 
com

m
unity 

service, 
and 

study 
habits. 

Through 
these 

conversations and self-reflective narratives, students are 
continually engaged in critical thinking, self-assessm

ent, 
goal setting, and conceptualizing plans to m

axim
ize school 

and com
m

unity resources w
ithin the long-term

 context of 
each students’ college or career aspirations.

Faith and Com
m

unity Partnerships
N

avigating 
postsecondary 

pathw
ays 

is 
m

ore 
difficult 

for 
students 

from
 

underrepresented 
groups, 

those 
w

ho w
ill be the first in their fam

ily to attend college, 
undocum

ented students, and students from
 schools w

ith 
a 

disproportionate 
student-counselor 

ratio. 
D

eveloping 
faith and com

m
unity partnerships is a critical com

ponent 
to increasing student achievem

ent. Therefore, expanding 
students’ postsecondary pathw

ays. Since 2007, students 
participating in the Turner Chapel AM

E Church’s College 
Planning Cohorts have been guided into a broad range of 
highly publicized postsecondary pathw

ays, earning m
illions 

of dollars in scholarships and institutional aid—
including 

G
ates M

illennium
 Scholars, Posse Foundation Scholars, 

and full m
erit- and need-based institutional scholarships 

to selective colleges and universities.



R
elevance, R

elationships, and R
igor

Educators generally agree that, “R
igor, R

elevance, and 
R

elationships,” 
are 

key 
com

ponents 
to 

creating 
high 

perform
ing schools and engaged classroom

s. H
ow

ever, 
the 

College 
Planning 

Cohort TM
  

m
odel 

realigns 
these 

com
ponents, seeking first to capture the attention of 

students by show
ing them

 the relevance of the w
ork 

involved.

R
elevance

Students 
engage 

in 
self-reflective 

activities 
designed 

to lead them
 to deeper levels of thinking about their 

futures—
futures in w

hich their dream
s and aspirations 

are conceptualized w
ithin a college or career context. 

Through self-assessm
ent students engage in authentic 

conversations pertaining to the issues, obstacles, and 
challenges—

 w
hether societal, com

m
unity, fam

ily, or self-
im

posed—
faced by students and fam

ilies.

R
elationships

R
elationships 

develop 
w

ithin 
the 

context 
of 

how
 

w
e 

can help them
 overcom

e the challenges and obstacles 
to 

achieve 
the 

dream
s 

and 
aspirations they 

have 
for 

them
selves. 

Subsequently, 
relationships 

betw
een 

students, 
G

roup 
Leaders, 

and 
Sm

all 
G

roup 
Coaches 

develop through a shared belief that w
e are vested in their 

success. 
Each 

college 
acceptance 

letter, 
institutional 

aw
ard, and private scholarship reflects a shared success 

betw
een G

roup Leaders, Sm
all G

roup Coaches, students, 
and parents.

R
igor

R
igor is em

bedded in the expectations of the CPCs and 
B

CCs—
college and financial aid research, essay w

riting, 
résum

é developm
ent, career exploration, assessing gifts 

and talents w
ithin a M

ultiple Intelligences fram
ew

ork—
and supported through the collaborative engagem

ent of 
parents, peers, G

roup Leaders, and Sm
all G

roup Coaches. 
This support and collaboration serves as a guide through 
the com

prehensive im
m

ersion in postsecondary research, 
assessm

ent, planning, and preparation.

D
ifferentiated Instruction

The structure of the cohort and instructional delivery is 
differentiated 

through 
content, 

process, 
product, 

and 
the 

learning 
environm

ent. 
Students 

engage 
in 

large 
group 

presentations, 
sm

all 
group 

discussions, 
self-

guided lessons, videos, Internet searches, independent 
research, 

interview
ing, 

one-on-one 
conversations, 

and 
guest speakers. Students process and synthesize learning 
im

m
ediately by being continually engaged in planning 

their postsecondary pathw
ays based on research, their 

achievem
ent level, and fam

ily circum
stances. Learning 

is hands-on and conversations are authentic as students 
becom

e self-directed and intrinsically m
otivated learners.

Form
ative Assessm

ents
This 

m
odel 

m
akes 

use 
of 

form
ative 

assessm
ents, 

considered by m
any educators to be the m

ost pow
erful 

type of assessm
ent for im

proving student understanding 
and 

perform
ance. 

Form
ative 

assessm
ents 

occur 
as 

students engage in the process of m
aking m

eaning of 
college 

and 
career 

planning 
content 

and 
integrating 

learning 
into 

w
hat 

they 
already 

know. 
Feedback 

is 
im

m
ediate, enabling students to change their behaviors 

and understandings as they experience daily epiphanies. 
These assessm

ents enable G
roup Leaders and Sm

all G
roup 

Coaches to continually exam
ine instructional strategies, 

m
ake adjustm

ents to activities, differentiate instruction to 
m

eet student needs, respond to student aspirations, and 
fine-tune students’ postsecondary plans and pathw

ays.

Student Engagem
ent

Student cohorts 
typically reflect 
a broad range of 
interests, ability 
levels, learning 
styles, personality 
types, and energy 
levels. W

hile 
som

e cohorts 
are com

prised of 
students from

 a 
single school or 
grade level, others 
are form

ed w
ith 

students from
 

m
ultiple schools 

and across grade 
levels; m

ore over, 
it is com

m
on 

and, im
portant, 

for students to form
 bonds through shared aspirations, 

encouragem
ent, peer support, and gentle nudging. 


